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Abstract:
Writing is the most complicated skill among other language skills. In 
the writing activity, the students have to invent ideas and organize 
them into sentences and paragraphs that will be clear for readers. 
Feedback is crucial to give significant improvement to student's 
writings. Peers and maybe various can provide feedback. This study's 
objective was to describe the types of feedback used by students of the 
Intermediate Writing Class in writing an argumentative paragraph. 
Descriptive qualitative was the design of research. The subjects of 
this research are A1 and A4 Intermediate Writing course students 
of the English language Education Study Program of Lambung 
Mangkurat University. The data were collected through observation 
and document analysis. The data were then analyzed through three 
steps: familiarizing and organizing, coding, and interpreting and 
representing. The result was found that the students used several 
feedback types, namely written feedback as responding and written 
feedback as correcting. Written feedback as correcting used by the 
students consists of direct feedback, metalinguistic feedback, and 
unfocused feedback. From some of the metalinguistic feedback that 
some students used, they were using the grammatical description. 
Some of the metalinguistic feedback that some students used was the 
metalinguistic explanation (grammatical description). There was no 
metalinguistic feedback of the error code. There was only one student 
who used unfocused feedback. In conclusion, the students used four 
feedback types: written feedback as responding, written feedback as 
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correcting, or written corrective feedback consisting of direct feedback, 
metalinguistic feedback, and unfocused feedback. Written feedback as 
responding is the feedback that the students used most while doing 
peer feedback. The students need to look for more information and 
explanation or feedback from the teachers and their friends and give 
feedback while doing peer feedback properly to not only use one type 
of feedback.

Keywords: Peer feedback, Type of feedback

In a classroom, teachers are often guiding the students, teaching and 

giving them instructions.  On the other hand, students are also responsible 

for their own learning. However, the teacher's guidance and feedback are 

always necessary for the students to learn and develop further. According 

to Pirhonen (2016), feedback in education came from the assumption that 

feedback is fundamentally crucial for learning something. Without feedback, 

it will not be easy to know who needs improvement.

Feedback can be provided in several ways. According to Pirhonen 

(2016), students might give three feedback types: oral feedback, written, 

and corrective feedback. In general, the teacher is the person who usually 

provides feedback, but it does not always happen and the only dominant kind 

of feedback. There are different ways to convey feedback in class, which is 

called peer feedback. One of the main advantages of peer feedback is that 

students can exchange ideas more easily.

Feedback needs to be given to students, especially for writing skill 

in the English course. Writing is essential for communicating in the target 

language. It is fascinating for us to learn to write. According to Coulmas 

(2003), writing has been with people for a long time, and it is more meaningful 

nowadays. However, it is not as easy to learn as people think. To write good 

writing, students must follow the rules of the target language.

Further, in writing, some students still make mistakes and errors 

within their writing, especially writing paragraphs. It is hard for them in their 

writing skills to produce a good writing product in terms of content, spelling, 

grammar, mechanics, and standard language/style. Considering this condition, 
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students who are still in the beginner stage face many writing difficulties, 

especially in writing an argumentative paragraph. Therefore, teachers can 

help them focus on their writing process with some steps called editing and 

revising. In this step, the students need to pay attention to it. In this process-

writing methodology, readers' response or feedback is a students’ contributing 

factor in the revision process (Ho & Duong, 2014).

Several theories regarding this type of feedback, primarily written 

feedback in writing skills, are similar. The feedback is categorized in 

written feedback as responding and written feedback as correcting or written 

corrective feedback (Harmer, 2007; Pirhonen, 2016). Responding refers to 

the type of written feedback related to the writing content and outline, not 

just accuracy. The correctors discuss their workmate's writings rather than 

adjudicate them. It is rendered without indicating any grammatical errors 

or other errors that need to be corrected and changed more like the target 

language —conversely, written corrective feedback for correcting. It focuses 

on pointing out mistakes in various ways, pointing out something wrong in 

student work. 

There are several types of written corrective feedback that students 

might give in doing peer feedback. According to Ellis (2008), the written 

corrective is divided into six main sub-type: direct, indirect, metalinguistic, 

focused/unfocused, electronic, and reformulation.  Direct corrective feedback 

is the teacher or student's feedback as a corrector shows and finds mistakes 

and errors they made and gives them the correct form. Indirect feedback 

is a little different from direct feedback. In this feedback, the corrector or 

reader shows some errors to their workmates, but they did not correct them 

explicitly. Metalinguistic corrective feedback involves explicitly commenting 

on students about the nature of the mistakes they have made. Focused 

feedback is the feedback that the corrector concentrates only on one or just 

several of students’ errors, for example, only on the article. It is different from 

unfocused feedback. Unfocused feedback is the feedback that the corrector is 

not only focusing on one type of error. Electronic feedback allows correctors 
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to correct writing forms using electronic devices, such as smartphones, 

computers, notebooks, Google, etc. The correctors pinpoint student errors 

and usually provide multiple hyperlinks to concordant files that provide 

correct writing procedures. The final type of feedback is reformulation. The 

idea for reformulation involved native speakers rewriting student texts in 

such a way as to preserve as much of the author's ideas as possible to make 

the work sound like native writing. After receiving feedback, students can 

respond to it. The students need to pay attention and revise their writing 

products. Students may or may not be allowed to correct corrections after 

peer feedback or after receiving lecturers' feedback.

This study focused on obtaining information about peer feedback. The 

researcher is interested in analyzing the types of feedback used by students 

while doing peer feedback. According to Yusof Manan, & Alias (2012), peer 

feedback or peer review is a didactic strategy that could help decrease the 

writing teacher's assignment without affecting the students learning process. 

It means that students can be more confident because they are free to express 

and negotiate their ideas with other students in the same class, reducing 

students' anxiety in the writing process.

Therefore, the researcher is interested in finding out the types of 

feedback Intermediate Writing students used, especially in writing an 

argumentative paragraph at the English Language Education Study Program 

of Lambung Mangkurat University. Another reason why the researcher chose 

Intermediate Writing Class is its accessibility.

The researcher found some studies related to this study. The first 

study was conducted by Surakka (2007), in which she analyzed the 

corrective feedback and learner uptake of students in EFL classes. She 

uses both qualitative and quantitative method designs. The results of this 

study indicated that various feedback movements appear while learning 

English. The corrective feedback moves found in current data as well as 

in previous research include recast, elicitation, metalinguistic feedback, 

explicit correction, clarification request, and repetition. The second study has 
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been conducted by Pramudita (2017). The researcher analyzed the students' 

feedback types in Paragraph Writing class A at the English Education 

Study Program of Sanata Dharma University. In addition, researchers also 

examined the types of feedback that best-improved students' writing skills. 

This research is qualitative. The results showed that there were forty-four 

direct feedback students used in peer feedback activities. Indirect student 

feedback is thirty-three feedbacks, and there are two metalinguistic feedbacks 

that students in peer feedback activities used. Then, all respondents stated 

that direct feedback is the type of feedback that most helps them improve 

their writing. The third study was conducted by Sembiring (2017). The 

researcher analyzed the types of peer feedback and student responses to peer 

feedback in the English class at SMK N 1 Cangkringan. The participants of 

this study were twenty-seven students. This research is used in qualitative 

research. In conclusion, students used two types of feedback, namely, direct 

feedback and indirect feedback. Most students used direct feedback. All 

students revised their writing products after receiving peer feedback. For 

revision, error correction was used primarily by students for the response. 

Based on the background of the study above, which describes the reason why 

interested in this research. The research question is formulated as: “What are 

the types of feedback used by students of Intermediate Writing class while 

doing peer feedback?”

METHOD

Research Design

Descriptive qualitative was the method of this research, and the 

approach is using grounded theory. Its purposes are to describe and receive 

information on the types of feedback that Intermediate Writing students 

used while doing peer feedback in writing an argumentative paragraph at 

the English Language Education Study Program of Lambung Mangkurat 

University, Banjarmasin. According to Ary, , Jacobs, Sorensen, & Razavieh 

(2010: 29), qualitative researchers' objective is to understand a phenomenon 
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by focusing on the whole picture rather than breaking it down into variables. 

Before analyzing the type of feedback, observations were made to obtain 

information about the Intermediate Writings class. After that, researchers 

used document analysis to analyze data from students whether the type of 

feedback they used matched the criteria of Pirhonen (2016) and Ellis (2008).

Research setting

The setting of the study refers to the place and time to conduct the study. 

This study will be conducted at Intermediate Writing class, the academic year 

2019/2020, at the English Language Education Study Program of Lambung 

Mangkurat University, Banjarmasin, South Kalimantan. 

Research Subjects

Based on the research, the subjects are A1 and A4 students of 

Intermediate Writing class in the academic year 2019/2020 at the English 

Language Education Study Program of Lambung Mangkurat University, 

Banjarmasin, South Kalimantan.

Research Instrument

The research instrument is intended to analyze types of feedback used 

by A1 and A4 students of Intermediate Writing class, the academic year 

2019/2020 at the English Language Education Study Program of Lambung 

Mangkurat University. The instruments of this research are document 

analysis form and observation sheet. In administering the writing prompt, 

the researcher used expert validation. The theories used for analyzing the 

types of feedback, especially in written feedback, were adapted made by 

Pirhonen and Ellis.
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Types of feedback according to Pirhonen 2016

No Types of Feedback* Definition and Criteria

1 Written Feedback as 
Responding

The learners receive this type of feedback 
after writing.   Responding refers to 
the type of written feedback related to 
the writing content and outline, not just 
accuracy. It is rendered without indicating 
any grammatical errors or other errors that 
need to be corrected and changed more like 
the target language

2 Written feedback as 
correcting/ Written 
Corrective Feedback

It focuses on pointing out mistakes in 
various ways, pointing out something 
wrong in student work. Some changes or 
corrections should be allowed to correct 
or make their work more like the target 
language.

Source: Harmer (2007)

Written Corrective feedback Strategies Definition and Criteria

Direct Feedback Direct corrective feedback is the 
teacher or student's feedback as a 
corrector shows and finds mistakes 
and errors they made and gives them 
the correct form.

Indirect Feedback Indirect feedback is a little 
different from direct feedback. 
In this feedback, the corrector or 
reader shows some errors to their 
colleagues, but they did not correct 
them explicitly.
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Metalinguistic feedback In metalinguistic feedback, the 
correctors provide some kind of 
metalinguistic clue to the students’ 
error, especially in writing. 
Metalinguistic corrective feedback 
involves explicitly commenting 
on students about the nature of the 
mistakes they have made. In the 
latter case, the exact location of the 
error may or may not be displayed. 
In the first, students have to work 
on the necessary corrections from 
the instructions given, while in 
the next, students need first to find 
the mistakes and then work on the 
corrections.

Reformulation In this feedback, it could be the 
reconstruction of a sentence. The 
idea for reformulation involved 
native speakers rewriting student 
texts in such a way as to preserve 
as much of the author’s ideas as 
possible to make the work sound 
like native writing.

Focused and unfocused feedback Focused feedback is the feedback 
that the corrector concentrates only 
on one or just several of students’ 
errors, for example, only on the 
article. It is different from unfocused 
feedback. Unfocused feedback is 
the feedback that the corrector is not 
only focusing on one type of error.

Electronic feedback Electronic feedback allows 
correctors to correct writing forms 
using electronic devices, such as 
smartphones, computers, laptops, 
Google, etc. Correctors pinpoint 
student errors and usually provide 
multiple hyperlinks to concordant 
files that provide correct writing 
procedures. 

Source: Ellis (2008)
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Research Procedure

At the beginning of this study, permission by the lecturer is necessary. 

The whole intended study is explained to the lecturer to get approved. This 

study was held in the third semester of the English Language Education 

Study Program of Lambung Mangkurat University, Banjarmasin, in A1 and 

A4 Intermediate Writing class. 

The study was held in three meetings for each class. The researcher 

started to observe with an observation sheet and took notes of what happened 

in the class while the participants were writing the argumentative paragraph in 

whole meetings. Next, when the researcher found the peer feedback students 

used, whether written or written corrective feedback, were shown up, the 

researcher used the analysis form to categorize it from students' draft. Finally, 

the researcher analyzed all of the data to get some evidence of credibility.

FINDINGS AND DISCUSSION

Findings

 Based on the researcher's observation sheet and notes, peer feedback 

only showed in the second meeting of Intermediate Writing Class A1, and 

it did not show in the Intermediate Writing Class A4.  It was the first time 

the students in Intermediate Writing Class A1 did the peer feedback activity. 

The lecturer explained the students' role and how they should do in the peer 

feedback activity using e-learning named Padlet. The lecturer asked the 

students to give comments and suggestions written in Padlet. In doing peer 

feedback, the students could use many types of feedback.
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Table 1. Types of feedback used by the students

No Feedback type Number of 
feedbacks

Number of 
students who give 
the feedback

1 Written feedback as responding 21 21

2 Written feedback as correcting: 
Direct feedback

3 3

3 Metalinguistic feedback 4 4

4 Unfocused feedback 1 1

Total 29 feedbacks 21 students

Written Feedback as Responding

All the students used written feedback as responding while they were 

doing peer feedback. 

Figure 1. The corrector praised the writer’s outline
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Figure 2. The corrector praised and gave suggestions to the writer’s 
outline

Written feedback in response occurs when the feedback giver discusses 

the learner's writing rather than judging it. It was delivered without showing 

any grammatical errors or other errors that need to be corrected and need to 

be changed more like the target language.

Written Feedback as Correcting

Direct feedback

The researcher found three students used written corrective feedback 

that has been identified as direct feedback.
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Figure 3. Located the error and gave the correct form

Figure 4. Located the error and gave the correct form

Figure 5. Located the error and gave the correct form
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The type of written corrective direct feedback occurred when the 

teacher or student's feedback as a corrector shows and finds mistakes and 

errors they made and gives them the correct form.

Metalinguistic feedback

Metalinguistic feedback was also used by some students when they did 

peer feedback at Padlet. Metalinguistic feedback has two types of comments: 

grammatical descriptions and error codes (Ellis, 2008). However, in this study, 

the researcher found only four metalinguistic explanations (grammatical 

descriptions).

Figure 6. Gave a clue where was the error and the grammatical 
explanation



Alamsyah, Listia, Mu’in, Types of  Feedback Used by The Students in ....116.

Figure 7. The corrector gave a clue through the grammatical explanation, 
but the exact location of the error was unknown

Figure 8. The corrector gave a clue where was the error and the 
grammatical explanation 
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Figure 9. The corrector gave a clue where was the error and the 
grammatical explanation

Unfocused feedback

The researcher found only one written corrective feedback that has 

been identified as unfocused feedback. Type of written corrective unfocused 

feedback occurred when the corrector is not only focusing on one type of 

students’ error.

Figure 10. Different errors were found in the corrector’s comments.

DISCUSSION

All A1 Intermediate Writing graders used written feedback when 

they did peer feedback. There are several examples of written feedback. 
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Researchers classify this feedback as written feedback because it fits the 

definitions and criteria based on Pirhonen (2016). After working on a 

writing assignment, the feedback got some comments and suggestions for 

better writing that did not just focus on accurate grammar. The written input 

was categorized as a response, not a corrective. The researcher found some 

comments on the first feedback, as seen in Figure 1. and did not find the 

instruction or sign of necessity to his peer to revise his writing. The word 

seemed like he enjoyed reading his pair work. He also explained his reason 

why he gave his peer’s work with a positive comment. Subsequently, on the 

second feedback, as seen in Figure 2., the corrector gave positive comments 

and suggestions of the optional for variety word choice of conjunction to 

the writer’s work without a sign of necessity to revise the writing of errors 

indicated.

Those feedback examples above fit with the definition of written 

feedback as the responding, based on what Harmer said in Pirhonen (2016). 

Responding refers to the type of written feedback related to the writing 

content and outline, not just accuracy. It is rendered without indicating any 

grammatical errors or other errors that need to be corrected and changed 

more like the target language. It means that as long as there is no instruction 

to change or there is a need to revise the writing based on errors or errors 

in marking, the feedback is considered written feedback as responding, not 

written corrective. 

Conversely, based on Harmer, said in Pirhonen (2016). The written 

corrective feedback for correcting focuses on pointing out the errors in various 

ways, thus indicating something wrong in students' work. The first type of 

corrective feedback that shown up is direct feedback. For the first feedback, 

as seen in Figure 3., the corrector indicated a grammar correction. It was 

about the use of simple perfect tense where if it is the subject is singular, use 

“has” instead and the corrector directly to write that correction on his/her 

peer’s work. He corrected his pair work without giving more explanation and 

just mentioned the error and changed it. Next, the second feedback seen in 
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Figure 4. was about the diction or word choice. The correctors indicated an 

inappropriate word to use and gave the correct word choice and appropriate 

diction to his/her peer’s work.

Similarly, with the first feedback, the corrector indicated a grammatical 

error of tenses on the last feedback, as seen in Figure 5. He found that his 

peer’s sentence needed to change to be a passive voice. But, in this feedback, 

the researcher found this feedback is false feedback. "The nightmare will 

be happened" would be grammatically incorrect. The writer might have 

meant "The nightmare happened," which would mean something in the past 

happened, or "The nightmare will happen," which implies that something has 

not occurred yet, but will occur in the future. It could be written on the future 

continuous (will be happening) that is used to describe the situations that will 

occur in the future in the normal course of events. The writer's context was 

correct in that he used the active voice of future tense. All those feedbacks 

include in the definition of direct feedback criteria. Following Ellis’s Theory 

(2008), direct feedback is when the students, as the corrector, show and find 

mistakes and errors they made and give them the correct form.

 Some students' next type of feedback in doing peer feedback on the 

Padlet is metalinguistic feedback. In accordance with Ellis’s Theory (2008), 

when the students or the correctors provide some kind of metalinguistic clue 

to the students’ error, especially in writing, it includes in the definition of 

metalinguistic feedback criteria. Metalinguistic corrective feedback involves 

providing learners with comments about the nature of the errors they have 

made explicitly. There are some examples of metalinguistic feedback have 

found. Some of the metalinguistic feedback that some students used was 

using the metalinguistic explanation (grammatical description). There was 

no metalinguistic feedback of the error code. In the grammatical description, 

the corrector gives the correct format of the error only in grammatical form. 

Like the examples seen in Figure 6. until Figure 9., students only explained 

and did not give the correct format on the feedback. It still occurred as 

metalinguistic feedback. According to Ellis (2008), the error's exact location 



Alamsyah, Listia, Mu’in, Types of  Feedback Used by The Students in ....120.

may or may not be shown in the latter case. In the former, the student has to 

work out the correction needed from the clue provided, while in the latter, 

the student needs first to locate the error and then work out the correction.

As likes the first feedback in Figure 6., the corrector gave a clue and 

indicated the writer's errors. After he gave a hint for the errors, they gave 

some explanations too. The corrector found the error that is related to less use 

of the conjunction. So, he told the writer that the transition words from one 

paragraph to another are not well connected. Next, on the second feedback, 

as seen in Figure 7., the corrector also gave a clue for the error. The clue is 

about the use of punctuation each the writer used for the compound-complex 

sentences. This feedback led the writer to work out the correction needed 

from the indication provided. Next, on the third feedback, as seen in Figure 

8., he told the errors' exact location and explained why they should be fixed. 

There was an unnecessary supporting sentence that did not connect with 

the main topic. Last, as seen in Figure 9., the corrector indicated proper 

noun error on the fourth feedback. He gave a clue and gave a metalinguistic 

explanation of writing the suitable proper noun without providing the exact 

correct form on his feedback. 

The last type of feedback used by some students in doing peer feedback 

on the Padlet is unfocused feedback. The researcher found only one example 

of feedback that matches the criteria of unfocused feedback. As seen in 

Figure 10., the corrector mentioned his peer's first error in the feedback 

example. He gave a clue was about the quantifier of countable nouns. If it 

is countable nouns, the noun will always be plural. The second error, the 

corrector correction is about conjunctive adverbs, which are both of them 

were different errors pointed out by the corrector. He said if the writer uses 

the conjunctive adverbs, he had to use a comma after it. The last correction 

for the third error is about the coherence of the paragraph. He gave the 

instruction there was another error. With that explanation, the correctors 

explicitly gave the information and convinced the writers why it should be 

corrected. In accordance with Ellis’s Theory (2008), Unfocused feedback 
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is the feedback that the corrector is not only focusing on one type of error.

Similarly, to determine the types of feedback that students used in the 

A4 Intermediate Writing Class, the researcher needed to observe the students 

in the class and analyze their writing on the Padlet. Still, there is something 

different phenomenon in the second meeting. Based on the observation result, 

there is no peer feedback in this class even though it has the same lecturer 

as the previous class. There is a reason which the researcher got from the 

observation sheet and from the small notes to find the reason why the peer 

feedback did not show up in the A4 Intermediate Writing Class. From the 

first meeting until the third meeting, there was no clear instruction from the 

lecturer to do the peer feedback. The students only got feedback from the 

lecturer orally. The lecturer organized only using teacher feedback in this 

class because the insufficient time to do peer feedback in class was caused by 

the lecturer's delay in entering the class in the second meeting. The lecturer 

came late to the class because there was another thing that he needed to do.

CONCLUSION

In conclusion, the researcher found that several types of feedback used 

by the students Intermediate Writing class. The researcher presented that the 

students used four types of feedback: written feedback as responding, written 

feedback as correcting, or written corrective feedback that consist of direct 

feedback, metalinguistic feedback, and unfocused feedback. The students did 

not use the focused feedback and reformulation feedback in the grammatical 

feedback part while using written feedback. Written feedback as responding 

is the feedback that the students used most while doing peer feedback. 

Metalinguistic feedback that some students used was the metalinguistic 

explanation (grammatical description). There was no metalinguistic feedback 

of the error code. For the last written corrective feedback, there was only 

one student who used unfocused feedback.
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